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Who We Are & What We Did

This zine was designed and created by the Fall 2013 class “Resisting 
Minnesota.”  We conceptualized Disorientation: A People’s History 
Tour of Macalester as a collective final project for the course.  Seeking 
to flip the script on racist and settler colonial histories of where we 
go to school, we researched archives, analyzed Macalester statistics, 
interviewed folks, and conducted anonymous surveys.  In asking what 
peoples and bodies Macalester values, we also include critiques of 
ableism and heteropatriarchy in our anti-racist and decolonial vision.  
We highlight stories of struggle and resistance in our enduring belief 
that oppressed people have (and have always had) the power, tools, 
and conviction to enact social change.

We come from a range of different social locations.  We identify as peo-
ple of color and white, as Indigenous and settler, as cisgender and gen-
der nonconforming, as able-bodied and differently abled, as queer and 
straight.  We come from working-class and middle-class backgrounds, 
from immigrant and citizen families.  We recognize our various and in-
tersecting identities to acknowledge the communities we come from, 
to affirm our struggles against oppression, and to pledge our solidarity 
with those less privileged.

Abaki, Asa, Sam, Arianna, Sophia, Juliana, Jenny, hannah, Elisa, Erica, 
Luke, Grace, Isabel, Hannah, Ani, Emma, Leewana, Maya, Adinah.
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How to Be A Good Ally… 
Don’t Police:  
It is not your job to judge whether or not someone fits society’s 
definition of able-bodied. Not everyone who self identifies as other-
abled/disabled/differently-abled, etc. has a physical difference and for 
those who do not everyone uses a wheelchair or cane. Just because 
you haven’t heard about it doesn’t mean it’s not real. Don’t make 
assumptions.  
 
 
Don’t Use Bodies to Educate: 
Educate yourself and others. Critical Disability Studies is an academic 
field that challenges the idea that disability is the result of an individual’s 
impairment, but rather is created by societal and cultural definitions of 
normal. Familiarize yourself with the work of both scholars and activist 
of Critical Disability Studies such as Judi Chamberlin whose work is the 
foundational text of the Mad Pride movement.  
 
 
Ableism Has A Dictionary: 
DO NOT USE ABLEIST LANGUAGE! Many ableist words have become 
normalized in everyday speech. You may disagree with what words are 
and are not marginalizing, but the impact and hurt that they cause are 
real, so it doesn’t really matter whether or not you intended to be 
oppressive because if someone feels oppressed then that’s all that 
matters. Ableist phrasing: “It’s crazy.” “That’s so insane.” “That’s so 
lame.” “ The music was deafening.” “That’s so dumb.” Also understand 
that some people will use “insider” language as a form of resistance, 
reclamation, or making the personal political such as when someone 
self-identifies as “crip.”  
 
 
Consider Accessibility: 
Making sure ramps and elevators are provided is a vital part of 
accessibility, but that alone won’t make a space inclusive and 
welcoming. Understand that no one accommodation will work for all 
people. There are working-class persons who identify as other-
abled/disabled/differently-abled, so be creative and don’t let money 
prevent you from creating access.  
 
 
Activism: 
Confront stereotypes and ableism whenever you encounter it. 
Understand how ableism, classism, racism, transphobia, homophobia, 
and all systems of oppression are interrelated.   
 
Being an ally is a process not an identity.  
	  

It has already been established that Mac is an institution that tolerates as 
mandated by The Americans with Disabilities Act of 1990 and Section 504 of the 
Rehabilitation Act of 1973. Since the law is what Mac uses to determine “qualified” 
disability, then it is limited by and hides behind it.  Because of complex systems and 
legacies of racism, classism, homophobia, transphobia, ableism, etc. the law has proven 
that it cannot guarantee justice and reproduces oppression through neutral language 
and difference blindness.  

The picture is  a screenshot of Mac’s Disabil ity  Services 
homepage.  This is  one of many sections on the Macalester website that I  
invite you to cr it ique with a cr it ical  eye. The section we are looking at is  
t it led College Rights,  which Mac holds the r ight to deny accommodations.  
 Mac wil l  not provide resources to students who aren’t  able to 
provide off ic ial  documentation within a t imely manner.  Mac doesn’t  
recognize how several  identit ies can prevent this.  Not everyone has 
access to health care either because of immigration status, c lass 
background, etc.    

When it  comes to mental  health care it  is  important to note that 
the DSM, the most widely used diagnostic  manual by mental  health care 
providers used to define queerness as mental  disorders and sti l l  
considers certain sexual behavior to be atypical.  I t  perceived distress as 
pathological  instead of as a natural  response to oppression. One of the 
reasons why LGBTQIA individuals with mental  health problems may not 
seek professional help is  because of psychology’s homophobic roots.  I  
would also l ike to state that you don’t  NEED a medical  diagnosis to make 
your experiences legit imate. Not everyone with mental  health disorders 
undergo treatment for many reasons including the US using Western 
mental health care treatments and a person choosing not to identify with 
a diagnosis.   

Take note of the section that states Mac holds the r ight to deny 
accommodations that pose f inancial  burden.  Perhaps this is  the reason 
why Mac doesn’t  provide more counseling services and why not al l  
buildings are wheelchair  accessible.  Macalester is  an el ite institution 
and where it  puts its  funding tel ls  a lot about which students it  values.  
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LOCATIONS:!Kagin!Commons,!Cultural!House,!GSRC!
RESOURCES:! The! DML! puts! on! programing! that! centers! on! marginalized!
identities!to!better!educate!the!student!body!and!affirm!the!experiences!of!
students.!The!doors!of!all!the!staff!members!are!open!for!ALL!students!to!
come!and!seek!advice,!resources,!help,!etc.!!

LOCATION:!Weyerhaeuser!Chapel!!
RESOURCES:!For!some!religion!is!a!way!to!find!healing!from!everyday!
oppressions.!The!CRSL!has!student!religious!orgs.,!programming,!and!the!
welcoming!!staff!have!proven!to!be!opening!and!receptive!to!students!
seeking!personal!counseling.!!

LOCATION:!Leonard!Center!Room!53!
RESOURCES:!Counseling!Center!provides!on!!
campus!clinical!mental!health!care,!!
prescription!refills,!wellness!&!prevention,!etc.!!

LOCATION:!OlinRRice!Science!Center,!Room!321!
RESOURCES:!Students!have!gone!to!individual!Psychology!professors!for!
personal!counseling,!resources,!etc.!Professors,!in!general,!are!a!great!
resource!for!students!to!seek!help!from!if!you!feel!comfortable.!!

LOCATION:!119!
Weyerhaeuser!Administration!
Building.!
RESOURCES:!Provide!
resources,!as!mandated!by!
Americans!with!Disabilities!
Act,!such!as!accommodations!
and!the!Accessibility!Guide!
and!Map.!

What is 
Heteropatriarchy? 

 
 
“Heteropatriarchy is the building block of US empire. In fact, it is the building block of the 
nation-state form of governance.” 

-Andrea Smith, “Heteropatriarchy and the Three Pillars of White 
  Supremacy” 
 
Heteropatriarchy can be most easily understood as a combination of 
heteronormativity and patriarchy, both of which are defined below. 
 
Though heteropatriarchy manifests in many ways throughout American society, 
one clear example is found through observing the “traditional” family unit. 
Picture the “normative” nuclear, white, American suburban family: there is a 
father and a mother. The father works and brings home the money. The mother 
stays at home to watch the kids, clean, and prepare dinner. 
 
Patriarchy: A patriarchal society is one in which the father or man has 
supremacy within the family and  throughout society in general.  In the example 
above, the man is in a dominant position. He is the one responsible for meeting 
his family’s needs. The woman is submissive to the man. She is responsible for 
taking care of the home, so it’s nice and comfortable. 
 
Heteronormative: In which society views heterosexual as the pervasive norm. 
Anything that that does not fall into the category of “herterosexuality” such as 
queer and genderqueer are seen as existing outside the norm. That is, in the 
normative nuclear, white home the family is comprised of  a man and a woman. 
Any change (i.e. two women, two men, one woman, one man, etc..)  in this 
combination is an automatic threat to American family, and therefore society.  
 
In American heteropatriarchal society, only two genders are recognized 
and these two genders must play specific roles.  
 

How Does It Relate to 
Colonialism? 

 
 
“…In order to colonize people’s whose societies are not based on social hierarchy, colonizers 
must first naturalize hierarchy through instituting patriarchy. In turn, patriarchy rests on a 
gender binary system in which only two genders exist, one dominating the other.” 

-Andrea Smith, “Heteropatriarchy and the Three Pillars of White 
  Supremacy” 
 
The United States uses heteropatriarchy as a colonizing tool; in spreading 
its values abroad and “at home,” the western society’s heteropatriarchal values 
have been used to dismantle and destroy other cultures and their beliefs. Thus, 
heteropatriarchy, colonialism, and racism are all interrelated. 
 
Consider colonialism and imperialism historically. A large part of western 
colonialism included eradicating differences in religion and marriage practices, 
i.e. forcing “Christian” values upon other peoples. Early on in European history 
in America, it was a goal of the colonizers to “civilize” the native “savages,” 
attempting to force them to take on European societal values in many forms 
including gender roles and familial organization. Many of the indigenous tribes, 
of course, had beliefs vastly different from that of the Europeans. For example, 
some had and continue to have the belief of the two-spirited person: a person 
who does not necessarily fit into the specific gender or sexuality norms of 
heteropatriarchy. 
 
In this section of the zine we seek to illuminate how colonial 
heteropatriarchal values have manifested at Macalester 
college, exploring its ideological violence against students of 
color, cis-women, trans* (or genderqueer) students, and 
queer students.  
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What kinds of borders does Macalester reinforce and how? 
 
 
“First I think it is important that we understand that the language of diver-
sity has become a convenient cloak for institutions…to hide within…We 
are speaking about power relations and it is important that we be clear 
about that and the ways in which language can be used to conceal that.” 
~Chaun Webster, Opine Season 
 

 

 

 

 

 
We yearn for a Macalester that, beyond the glossy brochures and intel-
lectual rhetoric, truly lives up to its commitments. We yearn for a Maca-
lester that does not reify and reproduce borders, but recognizes the 
connections between U.S. imperialism and race-based oppression within 
Minnesota, within the Twin Cities, and especially on our own campus. As 
Chaun Webster reminds us, the politics of multiculturalism are inherently 
about power, and about whose bodies are valued, whose lives are pro-
tected, and whose words are respected. In order to bring about change 
on Macalester’s campus, we must organize for broad based social 
change. An essential part of this struggle is building a politics of collec-
tive liberation—we must recognize our oppression as interconnected 
while valuing our differences we. Breaking down the dichotomies that 
Macalester enforces in its actions regarding internationalism and multi-
culturalism presents one step towards implementing such a vision.  

 
Hannah: I am a white, queer, cis-gendered, able-bodied woman from the south 
side of Chicago. I am a sister, student, and artist involved in community organ-
izing, especially on economic and food justice. 
 
Maya: I am a mixed race, American Studies senior at Macalester. I am from 
New York City. I am passionate about music, and the power of arts in commu-
nity building. 
 
Sophia: I am a white cis-gendered woman, a sister to my rad Deaf queer Trans* 
twin, and a daughter of two psychotherapists. I was born in the drizzly, over-
caffeinated city of Seattle and am engaged with racial justice work, especially 
work resisting the prison industrial complex and U.S. militarism. 
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American Studies Statement on Multiculturalism Graduation Requirement 

A rich campus life, language acquisition, study away, and interaction with 
diverse students and faculty all contribute to students’ intellectual and 
experiential grasp of difference and of their own place in relation to the 
“other” and the world. In this context, the U.S. Multiculturalism and Inter-
nationalism graduation requirements are designed to prepare students to 
contribute as members of a thoughtful and principled citizenry in a 
global society...Systems of power and privilege that help create and 
maintain hierarchical relations among peoples operate within the U.S. 
and other nations, among nations, and between the U.S. and the rest of 
the world...In learning about other peoples, cultures and global systems 
one dislodges presuppositions about others and, crucially, about one’s 
individual and collective self. 

Resources 
 
 
Want to learn more about racial justice? Want to challenge the borders 
created by Macalester between multiculturalism and internationalism? 
Here are some suggestions. 
 
Take an American Studies course! 

AMST 101-01 Explorations of Race and Racism 
AMST 265-01 The Schools-to-Prison Pipeline 
AMST 294-01 Imagine Otherwise: Alternative Visions of Love, 
Family, and Nation 

 
Engage in intentional conversations. 

Ask your peers what they think about Macalester’s values of inter-
nationalism and multiculturalism. Listen. 

 
Read a book or two! 

Sister Outsider by Audre Lourde 
Undoing Border Imperialism by Harsha Walia 
Towards Collective Liberation by Chris Crass 
We Have Not Been Moved: Resisting Racism and Militarism in 21st 
Century America 
Beyond Eurocentrism and Multiculturalism by Cornel West 

 
Go to DML events such as SPEAK! or the C-House Poetry Slam. 
Join an identity collective. Attend a Fresh Friday program, or an In 
the Kitchen With…at the C-House. 
 
Follow some rad blogs! 

blackgirldangerous.org 
colorlines.com 
voicesforracialjustice.org 

 
Get off campus! 

Talk to people you meet on the bus, in the grocery store, at the gas 
station. Get involved with one of the many rad organizations doing 
work in the Twin Cities.  
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American Studies Statement on Multiculturalism Graduation Requirement 

A rich campus life, language acquisition, study away, and interaction with 
diverse students and faculty all contribute to students’ intellectual and 
experiential grasp of difference and of their own place in relation to the 
“other” and the world. In this context, the U.S. Multiculturalism and Inter-
nationalism graduation requirements are designed to prepare students to 
contribute as members of a thoughtful and principled citizenry in a 
global society...Systems of power and privilege that help create and 
maintain hierarchical relations among peoples operate within the U.S. 
and other nations, among nations, and between the U.S. and the rest of 
the world...In learning about other peoples, cultures and global systems 
one dislodges presuppositions about others and, crucially, about one’s 
individual and collective self. 

Resources 
 
 
Want to learn more about racial justice? Want to challenge the borders 
created by Macalester between multiculturalism and internationalism? 
Here are some suggestions. 
 
Take an American Studies course! 

AMST 101-01 Explorations of Race and Racism 
AMST 265-01 The Schools-to-Prison Pipeline 
AMST 294-01 Imagine Otherwise: Alternative Visions of Love, 
Family, and Nation 

 
Engage in intentional conversations. 

Ask your peers what they think about Macalester’s values of inter-
nationalism and multiculturalism. Listen. 

 
Read a book or two! 

Sister Outsider by Audre Lourde 
Undoing Border Imperialism by Harsha Walia 
Towards Collective Liberation by Chris Crass 
We Have Not Been Moved: Resisting Racism and Militarism in 21st 
Century America 
Beyond Eurocentrism and Multiculturalism by Cornel West 

 
Go to DML events such as SPEAK! or the C-House Poetry Slam. 
Join an identity collective. Attend a Fresh Friday program, or an In 
the Kitchen With…at the C-House. 
 
Follow some rad blogs! 

blackgirldangerous.org 
colorlines.com 
voicesforracialjustice.org 

 
Get off campus! 

Talk to people you meet on the bus, in the grocery store, at the gas 
station. Get involved with one of the many rad organizations doing 
work in the Twin Cities.  

Catherine Lealtad was Macalester’s first African-
American graduate (1911-1915). She attended 
Macalester five years before the public lynching 
of three African American men in nearby Duluth. 
The lynchings and the treatment Lealtad faced 
refuted white liberal claims of Northern racial 
equality. Post Mac she pursued medicine, receiv-
ing her degree in France after blatant racism at 
Cornell, as exemplified by her professor’s decla-
ration “As long as I am professor of Anatomy, no n***** will ever graduate from 
Cornell,” (letters written by peer) forced her out. Post-war Lealtad supervised 
medical services for displaced children in Germany and practiced in China 
during a cholera outbreak. Upon her return, she spoke out stating, “contrary to 
newspaper reports of Red banditry, the only areas where there is complete 
safety of travel in China are communist controlled. Agrarian reform has pro-
duced a new spirit: starvation has disappeared; the beggars who once flooded 
the roads have vanished. Education is stressed by the Chinese Communists, 
who utilize newspapers, plastered billboard-style on hut walls, to teach the 
masses” (Star Trib, June 6, 1949). Upon returning to the States, she set up a 
clinic serving low-income youth of color. She spent her final years in Puerto 
Rico and Mexico, organizing free medical clinics.  

Born in Portland, OR to Japanese immigrant parents, Esther Torii Suzuki 
attended Mac from 1942-1945 while her family was in an Idaho concentration 
camp. Suzuki was Macalester’s first Japanese-American graduate. Her sister 
also attended Macalester. Suzuki received permission to travel to Saint Paul 
and attend Macalester two hours before she was to board a train to Idaho with 
her family. The state asked the chief of policy to deploy to protect her from a 
possible white mob upon her entrance into the state. While at Mac, Suzuki was 
allowed to visit her family just once for two weeks. After the war, Suzuki visited 
many residences in the Twin Cities in search of housing for her family, but was 
rejected due to her ethnicity until she decided not to disclose it. After earning 
her degree in Sociology, Suzuki raised a family and was as a social worker to 
Southeast Asian refugees post-Vietnam. The sole Asian-American social 
worker in Ramsey county in the 1970s, Suzuki advocated for families whose 
struggles mirrored her own experience of U.S. militarism and racialization. 
Suzuki helped organize two protests against the play Miss Saigon and volun-
teered in the Saint Paul community. Sharing how Suzuki was the grandmother 
he never had, Twin Cities poet Bao Phi shared, “she was really out there 
sharing her personal experience and story with us. I learned lessons about 
resilience, being assertive, being intelligent and also being funny,” (Suzuki’s 
Obituary in the Star Tribune, Dec 15, 1999).  A
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Catherine Lealtad was Macalester’s first African-
American graduate (1911-1915). She attended 
Macalester five years before the public lynching 
of three African American men in nearby Duluth. 
The lynchings and the treatment Lealtad faced 
refuted white liberal claims of Northern racial 
equality. Post Mac she pursued medicine, receiv-
ing her degree in France after blatant racism at 
Cornell, as exemplified by her professor’s decla-
ration “As long as I am professor of Anatomy, no n***** will ever graduate from 
Cornell,” (letters written by peer) forced her out. Post-war Lealtad supervised 
medical services for displaced children in Germany and practiced in China 
during a cholera outbreak. Upon her return, she spoke out stating, “contrary to 
newspaper reports of Red banditry, the only areas where there is complete 
safety of travel in China are communist controlled. Agrarian reform has pro-
duced a new spirit: starvation has disappeared; the beggars who once flooded 
the roads have vanished. Education is stressed by the Chinese Communists, 
who utilize newspapers, plastered billboard-style on hut walls, to teach the 
masses” (Star Trib, June 6, 1949). Upon returning to the States, she set up a 
clinic serving low-income youth of color. She spent her final years in Puerto 
Rico and Mexico, organizing free medical clinics.  

Born in Portland, OR to Japanese immigrant parents, Esther Torii Suzuki 
attended Mac from 1942-1945 while her family was in an Idaho concentration 
camp. Suzuki was Macalester’s first Japanese-American graduate. Her sister 
also attended Macalester. Suzuki received permission to travel to Saint Paul 
and attend Macalester two hours before she was to board a train to Idaho with 
her family. The state asked the chief of policy to deploy to protect her from a 
possible white mob upon her entrance into the state. While at Mac, Suzuki was 
allowed to visit her family just once for two weeks. After the war, Suzuki visited 
many residences in the Twin Cities in search of housing for her family, but was 
rejected due to her ethnicity until she decided not to disclose it. After earning 
her degree in Sociology, Suzuki raised a family and was as a social worker to 
Southeast Asian refugees post-Vietnam. The sole Asian-American social 
worker in Ramsey county in the 1970s, Suzuki advocated for families whose 
struggles mirrored her own experience of U.S. militarism and racialization. 
Suzuki helped organize two protests against the play Miss Saigon and volun-
teered in the Saint Paul community. Sharing how Suzuki was the grandmother 
he never had, Twin Cities poet Bao Phi shared, “she was really out there 
sharing her personal experience and story with us. I learned lessons about 
resilience, being assertive, being intelligent and also being funny,” (Suzuki’s 
Obituary in the Star Tribune, Dec 15, 1999).  A
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“The mission of the Department of Multicultural Life (DML) is to provide 
transformative leadership in creating a Macalester community that is 
equitable, inclusive, and socially just for everyone. The goals of the 
DML are to foster and promote a welcoming and pluralistic environment 
that is inclusive of the entire college community; identify, assess, and 
promote social justice for the campus community; integrate and affirm 
the peoples, discourses, thoughts, and experiences of marginalized 
people into the fabric of the Macalester community; and create partner-
ships with academic and administrative departments to infuse anti-
oppression education through all aspects of campus life. We believe 
that campus diversity can lead to intentional educational opportunities 
both in and out of the classroom. Macalester strives to encourage and 
maintain an optimal learning environment that honors multiple perspec-
tives and works toward equity and social justice. The DML provides 
leadership to the campus community to help address these efforts with 
intention and integrity. “ 

“I do not want to be an icon 
for the institution that says 
that something is happening 
the way that it’s not.” 

Joi Lewis, previous Dean of the Department of Multicultural Life at Macalester, of her resignation 

“I really want us, as a campus, to really actual-
ize Multiculturalism...the beauty of Macalester is 
that Multiculturalism is one of its values. I think 
it happens in so many places on this campus. 
This is a vibrant multicultural campus. I also 
think sometimes it’s our personalities. We’ll talk 
about what is wrong and not what is right.” 

 
Chris MacDonald Dennis, current Dean of the Department of Multicultural Life 
at Macalester, in an interview with Mac Weekly writer Kyle Coombs in 2011  

Credit to Isabel Ruelas for both images 

The Lealtad-Suzuki Center houses the DML. Its namesakes, Dr. Catherine 
Deaver Lealtad and Esther Torii Suzuki, were fierce women of color who 
resisted the dominance of white male bodies in academia. In asserting their 
right to be scholars, and practicing solidarity with their families and margin-
alized folks, both of these women embodied resilience and courage.  
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Expanded Educational 
Opportunities was a 
program in the late 
‘60s and early ’70s 

that brought 
socioeconomically socioeconomically 
disadvantaged and 
minority students 
to Macalester and 

provided them with 
comprehensive 

financial aid and 
academic support.academic support.

WHAT was EEO?
REALLY

Initially, 
Board of 

Trustees only 
guaranteed 

support  
for 

3 years.

Included a 
summer 

program and 
counselors 
specific to 

ethnic/racial 
groups.

“Minority” 
students 
included
African African 

American, 
Mexican 

American, 
Native 

American, 
and Puerto 

RicanRican
students

This included 
low income 

white 
students.

Board of Trustees only commited 
$900,000 for 3 years while the program’s 

3 year costs were projected to be $1.9 
million. Cutbacks by the Board in later 

years result in student protests.

“The mission of the Department of Multicultural Life (DML) is to provide 
transformative leadership in creating a Macalester community that is 
equitable, inclusive, and socially just for everyone. The goals of the 
DML are to foster and promote a welcoming and pluralistic environment 
that is inclusive of the entire college community; identify, assess, and 
promote social justice for the campus community; integrate and affirm 
the peoples, discourses, thoughts, and experiences of marginalized 
people into the fabric of the Macalester community; and create partner-
ships with academic and administrative departments to infuse anti-
oppression education through all aspects of campus life. We believe 
that campus diversity can lead to intentional educational opportunities 
both in and out of the classroom. Macalester strives to encourage and 
maintain an optimal learning environment that honors multiple perspec-
tives and works toward equity and social justice. The DML provides 
leadership to the campus community to help address these efforts with 
intention and integrity. “ 

“I do not want to be an icon 
for the institution that says 
that something is happening 
the way that it’s not.” 

Joi Lewis, previous Dean of the Department of Multicultural Life at Macalester, of her resignation 

“I really want us, as a campus, to really actual-
ize Multiculturalism...the beauty of Macalester is 
that Multiculturalism is one of its values. I think 
it happens in so many places on this campus. 
This is a vibrant multicultural campus. I also 
think sometimes it’s our personalities. We’ll talk 
about what is wrong and not what is right.” 

 
Chris MacDonald Dennis, current Dean of the Department of Multicultural Life 
at Macalester, in an interview with Mac Weekly writer Kyle Coombs in 2011  

Credit to Isabel Ruelas for both images 

The Lealtad-Suzuki Center houses the DML. Its namesakes, Dr. Catherine 
Deaver Lealtad and Esther Torii Suzuki, were fierce women of color who 
resisted the dominance of white male bodies in academia. In asserting their 
right to be scholars, and practicing solidarity with their families and margin-
alized folks, both of these women embodied resilience and courage.  
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Expanded Educational Opportunities
On December 1968, the following ten-points for EEO were approved by 

Macalester’s students, faculty, administration, and board of trustees.
 

1. Provide total aid for 75 new students (at least 60 to be from 
minority ethnic groups) each year;

2. Recruit students from minority and low-income backgrounds 
and use flexible criteria for admissions;

3. Enrich the curriculum to broaden awareness of the contributions 
of diverse groups to our society and seek minority faculty members;

4. Individualize educational programs and methods of evaluating 4. Individualize educational programs and methods of evaluating 
performace;

5. Establish diagnostic and remedial services in communications 
and mathematics;

6. Use summer programs for orientation and compensatory 
education;

7. Develop flexible and individualized methods of academic 
advising;advising;

8. Improve co-curricular programs for off-campus educational 
experiences and develop new ones;

9. Provide for continuing orientation of faculty, students, adminis-
trators and other staff;

10. Build in continuous coordination and evaluation procedures.

JUST

ON PAPER

1. Provide total aid for 75 new students (at least 60 to be from 
minority ethnic groups) each year;

2. Recruit students from minority and low-income backgrounds 
and use flexible criteria for admissions;

3. Enrich the curriculum to broaden awareness of the contributions 
of diverse groups to our society and seek minority faculty members;

4. Individualize educational programs and methods of evaluating 4. Individualize educational programs and methods of evaluating 
performace;

5. Establish diagnostic and remedial services in communications 
and mathematics;

6. Use summer programs for orientation and compensatory 
education;

7. Develop flexible and individualized methods of academic 
advising;

Space has been 
reserved here for 

community members 
whose voices have

not been preserved.

“Is this program a 
response to black 
pressure to more 
of a degree than 

is warranted or 
appropriate?”

 - student at 
EEO Proposal EEO Proposal 

Open Meeting 

“You can’t expect to 
take a person with a 
third-grade reading 
level into Macalester 
and expect them to 

make it.”
 - student at
EEO Proposal Open MeetingEEO Proposal Open Meeting

“We started the Expanded Educa-
tional Opportunities program as an 
act of faith. We believe that the re-

sponse to this act of faith will be 
such as to encourage other educa-
tional institutions to do likewise. If this 
proves to be the case it will result in 

many more doors of opportunity 
being opened.”

 - Arthur Flemming
College President

“Now, you can argue that EEO, 
and the enourmous strides we 

are making in connection with it 
preclude any and all possibilities 

of the college being a ‘racist insti-
tution.’ I would only counter that 
this is a step, but that we are by 

no means freed of guilt or responno means freed of guilt or respon-
sibility by virture of that program.”
 - Michaele Rachlin

student

“One of the biggest differences 
between how people thought it 

was going to be and how it 
really is concerns the students. 
The EEO students aren’t as ‘ap-

preciative’ as some people think 
they should be. They don’t go 
around with their head bowed around with their head bowed 

mumbling ‘thank you.’”
- Earl Bowman

Acting Director of Development

VOICES from the COMMUNITY
about EEO
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Thank you!

This project could not have been possible without the generosity, 
creativity, work, and insight provided by those in our Macalester and 
larger communities.

Ellen Holt-Werle
Jane Rhodes
Kathie Scott
SooJin Pate
Joi Lewis
Chad Uhlenhopp Jones
Peter Rachleff
Alison Sommer
Kyle Makarios
Asa Diebolt
Daymond Dean
Afifa Benwahoud
Joan Ostrove
Jess Sundin
Mariah Geiger
Juliana Hu Pegues
Ajuawak Kapashesit 
Cheryl Browne
Chaun Webster
Ricardo Levins Morales
 
and the numerous folks who participated in anonymous interviews 
and surveys.
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